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Abstract: The main attention is paid by inclusive education the system and process of inclusion

of children with special educational needs in comprehensive schools and creations of conditions

for them on receiving quality education is understood in this article. The term is used to describe

the process of teaching children with special needs in regular (mainstream) schools. In

consciousness of the most part of teachers the inclusiya was presented as process inexpedient (at

this stage of development of an education system in our country), including more than risks, than

the positive moments, involving decline in quality of educational process, negative changes in

the relations between subjects of educational process. The received results demonstrate also

absence at teachers of a clear idea of subjects of inclusive educational process.
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In the Government program of education development of the Republic of
Kazakhstan for 2011-2020 and the strategic plans for its implementation outline
the mechanisms for including children with disabilities in the educational process,
the conditions for providing them with an accessible environment are determined.
According to these documents, by 2020 in 70% of comprehensive schools

conditions for inclusive education have to be created.



Inclusive education is a policy of the state, aimed at including all children in the
general educational process, despite differences in health, economic status, social
belonging, ethnic origin, language, religion, gender, and individual abilities.
Inclusive or included education is a term which is used to describe the process of
teaching children with special needs in regular (mainstream) schools [8].

There is an ideology on the basis of inclusive education, which excludes any
discrimination against children, which ensures equal treatment for all people, but
creates special conditions for children with special educational needs. Experience
shows that out of any rigid educational system, some of the children drop out,
because the system is not ready to meet the individual needs of such children in
training. This ratio draws up 15% of the total number of children in schools, and
thus the outlined children become detached and excluded from the general system.
It is necessary to understand that it is not children’s fail, but the system excludes
children. Inclusive education can support such children in learning and achieving
success, which will give chances and opportunities for a better life [1].

Inclusive education seeks to develop a methodology aimed at children and
recognizing that all children are individuals with different learning needs. Inclusive
education is trying to develop an approach to teaching and learning that will be
more flexible to meet different learning needs. If teaching and learning become
more effective as a result of the changes that inclusive education introduces, then
all children (not only children with special needs) will get benefit.

Education in inclusive schools allows children to acquire knowledge about
human rights (although they are not taught specifically), and this leads to less
discrimination, as children learn to communicate with each other, learn to
recognize and accept the difference.

The rationale for the need of inclusive education:

e Commitment to human rights and the rights of children should be
treated equally.

e An analysis of what meets the true interests of each child determines



what is good for him/her. The facts say that institutional care (for example, in
boarding schools) does not always cater to the interests of the people being cared
of.

e Data analysis suggests that social services are improved as a result of
becoming more flexible and adaptable.

e Where resources are limited, the result can be achieved without
additional resources if the attitude and behavior of the participants support the
inclusion methodology [4].

Inclusion is an approach and philosophy which assumes that all pupils (with
disabilities and without disabilities) get more opportunities in social and in
learning. Inclusion does not mean simply collect all the children "on the pile," just
the other way round, it encourages that each pupil feel himself accepted, that his
abilities and needs are taken into account and will be evaluated. Inclusion is an
approach, in which the diversity of pupils is factored into, in which curricula and
goals are tailored to their abilities and needs. In this process, the role of teachers
and special educators, who bring their experience and knowledge that each child
can learn with the greatest benefit for him, is important [5].

Many children with disabilities in physical development, despite the efforts
acceptable by the family, specialists, society for the purpose of their education and
upbringing, becoming adults, nevertheless find themselves unprepared for
inclusion in socio-economic life. At the same time, the results of research and
practice show that any person with a developmental defect can become a full-
fledged person under appropriate conditions, develop spiritually, provide for him
financially and can be useful to society. In recent years, in our country the desire to
change the current situation is becoming more and more noticeable. At the country
level, relevant legislative acts have been adopted. Training of specialists is begun
who could put the social rehabilitation of children with disabilities to a new level.
In a number of countries around the world, starting around the 1970s, a package of
normative acts is being developed and implemented contributing to the expansion

of educational opportunities for disabled people. In the modern educational policy



of the United States and Europe several approaches have been developed,
including: widening participation, mainstreaming, integration, inclusion.
Mainstreaming assumes that students with disabilities communicate with their
peers at holidays, in various leisure programs; if they are included in the classes of
the mass school, then, first of all, in order to expand the possibilities of social
contacts, and not to achieve educational goals. Integration means bringing the
needs of children with mental and physical disabilities into line with the education
system, which remains generally unchanged, not adapted to them; students with
disabilities attend mainstream school, but do not necessarily study in the same
classes as all other children. "Including” or "inclusion” is more appropriate term,
which is interpreted as follows: school reform and the redevelopment of
classrooms so that they meet the needs and requirements of all children without
exception [2].

It is necessary to approve the state standard of vocational rehabilitation for
disabled people and organize a system of special training and retraining, advanced
training of teachers - specialists in inclusive education. Such measures can promote
the expansion of access to education for children with disabilities. Thus, more
favorable conditions will be created for social mobility of people from the least

well-off strata of modern society.

REFERENCE LIST:

1. Armstrong F. Difference, discourse and democracy: the making and breaking of policy in the
market place // Inclusive Education. Vol. 7. 2003. Ne 3. -P. 241-257.

2. EADSNE. Special needs education in Europe. [Electronic recourse]. - Retrieved from -
http://www.european-egency.org 12. 08. 2011.

3. Enuceena W.T'. //Mukmo3nBHOE 00pa3oBaHue 3a pyoexom: Ounnsuaus // CreruanbHOe
obpazoBanue. Ne4. 2014.

4. Jleunnena H.A. //TIpoGiemMbl MpakTHUECKON peaTu3aliii HHKIFO3UBHOTO 00pa30BaHus B
CIIA u crpanax Esponsl. / Kypnan: CoBpemenHas 3apy0exxHas ncuxonorus. Nel. 2012.

5. IIpeTBopsist B )KM3HB WU WHKIIO3UBHOTO 00pa3oBaHus: OMBIT cocenHux crpad. [Tekcr] /Ilox
pen. Occu Kecsmaxtu, Cail BsatoproneH. OTder noAroTosieH B paMmkax npoekta «lllkona ms
BCEX —pa3BUTHE MHKIIO3MBHOTIO oOpazoBanus», ¢puHancupyemoro EC (IIporpamma Konapkruk
HECII TIC). Uznatenbckuit Lentp Jlannmanackoro Yuusepcutera PoBanumemu 2013 —133 c. —



[37IEKTPOHHBIN pecypc] —Pexum JIOCTyTa. -
URL:http://www.ulapland.fi/loader.aspx?id=190be694-bd37-4a68-9393-dd0ac13bec05

6. CaproexoBa H.K.//TpyaHocTu nepeBoia CrieliuaibHbIX TEPMHHOB ¢ aHTJIMICKOTO S3bIKa Ha
pycckuii. (crates)// Bectruuk 3(29) KI'VCTA ¢.222-226. bumikek 2010.

7. CaproekoBa H.K.//TIpeumyiectBO MNPUMEHEHUS MYJIbTHUMEIAUNHBIX TEXHOJOTHH B
obpaszoBarenpHoi  cepe// ISSN  1694-7762. IKamsiasikrap-Bectu- News. Hayumbrii
uHpOpMaMOHHBIN KypHal «Hayka n nHHOBanMoHHbIe TexHOMOruIm» Ne2/2016 (2).c.40-42.

8. ®opman H., IIparren A. Hoelii moaxon k oOydeHHo aeTeil ¢ 0coObIMU MOTPEOHOCTAMU B
Benukobpurtanuu // {edexkromorus. 1993. Ne 4. -C. 53-59.

CrnenanpHoe oopazoBanue. No4. 2014.



